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ABSTRACT 

The purpose of this study was to find out the influence of Proccess 
Approach on 11th grade students‟ essay writing of narrative text. The 
method in this research was a quasi-experimental study. The study was 
carried out into two classes, namely experimental class and controlled 
class. The sample of this study consisted of 36 students from XI IPA 1 
class in the experimental group and 39 students from XI IPA 2 class in the 
controlled group. The instrument used in collecting the data was post-test. 
The data was analyzed statistically through t-test. The result of this study 
showed that the use of Proccess Approach influenced students‟ essay 
writing of narrative text. It can be seen from the result of calculation that 
the students‟ scores in experimental class were higher than controlled 
class. Based on the statistical calculation with the significance level of 5%, 
tcalculation (4.94) was higher than ttable (1.67). It indicated that Proccess 
Approach influenced students‟ essay writing of narrative text. 
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ABSTRAK 

Tujuan penelitian ini adalah untuk mengetahui pengaruh Proccess 
Approach pada menulis teks esai naratif siswa kelas 11. Metode dalam 
penelitian ini adalah penelitian kuasi-eksperimental. Penelitian dilakukan 
pada dua kelas, yaitu kelas eksperimen dan kelas kontrol. Sampel 
penelitian ini terdiri dari 36 siswa dari kelas XI IPA 1 pada kelompok 
eksperimen dan 39 siswa dari kelas XI IPA 2 pada kelompok kontrol. 
Instrumen yang digunakan dalam mengumpulkan data adalah post-test. 
Data dianalisis secara statistik melalui t-test. Hasil dari penelitian ini 
menunjukkan bahwa penggunaan Proccess Approach mempengaruhi 
penulisan teks esai naratif siswa. Hal ini dapat dilihat dari hasil 
perhitungan bahwa nilai siswa di kelas eksperimen lebih tinggi daripada 
kelas kontrol. Berdasarkan perhitungan statistik dengan tingkat signifikansi 
5%, bahwa t-perhitungan (4,94) lebih tinggi dari t-tabel (1,67). Ini 
menunjukkan bahwa Proccess Approach mempengaruhi penulisan teks 
esai naratif siswa. 
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CHAPTER I 
INTRODUCTION 

 

A. Background of the Study 

English is the most widely used language in many countries 

around the world. It dominates the four to five thousand languages 

in the world. It functions in different forms in different countries and 

states; as lingua franca, foreign language, second or third 

language. Besides, it may be employed as inter- or intra- national 

language within a speech community. Kolawole in Akinwamide 

(2012:16) said the reason for this is not far-fetched because as 

Western Civilization is taking over the whole world, so that English 

does exist in the congruent to Western Civilization. Nowadays, 

English becomes a tool to interact and communicate with every 

nation in the world. As Allah said in the Holy Qur‟an: 

 

“O mankind, indeed We have created you from male and 

female and made you peoples and tribes that you may know one 

another. Indeed, the most noble of you in the sight of Allah is the 
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most righteous of you. Indeed, Allah is Knowing and Acquainted.” 

(Q.S. Al Hujurat: 13). 

This verse shows that, Allah created human in a state of 

different nations and languages to know each other. Thus, English 

as a world language, becomes a central tool for people to know 

each other. 

In Indonesia, English is included as one of the subjects must 

be taken by students starting from Elementary until University 

levels. In Elementary level, students are only introduced basic 

knowledge of English, while in the secondary levels (Junior and 

Senior High School), English is learned by them deeper. One of the 

purposes of English learning at Senior High School is to make 

students to be able to express the meaning of very simple short 

written texts accuratelly. Besides, the students are also required to 

express the meaning and rhetorical stages of a very simple short 

essay by using a variety of written language. 

English as a language has four basic skills, i.e. speaking, 

listening, reading, and writing. In this study, the writer focused on 

the discussion of writing skill. Writing is considered as one of the 

important skills in teaching and learning English. Writing refers to a 

communication in a verbal way. It is an action process of 

discovering and organizing the ideas, putting them on paper and 

reshaping and revising them. 
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In writing, people can share many ideas, feeling or anything 

that exist on their minds. It is written on paper or a computer 

screen. In the context of learning, writing is a process that  the 

students‟ write is influenced by constraints of genre and has to be 

present in learning activities. 

According to Hyland (1996:9), “writing is a way of sharing 

personal meanings and writing courses emphasize the power of the 

individual to construct his or her own views on a topic”. Writing 

needs hard thinking to produce idea, words, sentences, paragraph, 

and composition. It permits people from the near and far distance to 

speak. Based on this explanation, it can be said that by writing can 

help human to communicate their ideas either with the near or far 

people. 

According to Graham (2007:9), learning writing skills in 

schools has two important benefits. First, writing is a skill that can 

demonstrate the ability to use strategy (such as planning, 

evaluation, and revision) to achieve the purpose of the writing itself 

with the various opinions and supporting evidence the writers have. 

Second, writing means expanding and deepening students' 

knowledge. Writing is a tool for learning lessons. 

 “In school, writing is a way of life” (Brown; 2001:324). In 

English for Academic Purposes (EAP), students from Elementary 

level up to university, write in order to succeed in mastering the 
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subject matter. Writing ability is very important to teach to students 

because it can support other skills; listening, speaking, and reading 

in English. However, this skill is very difficult to acquire especially 

by 11th grade students. The difficulties cause the students becomes 

reluctant or lazy to follow the learning process, so that many 

students do not know what should do or should start from where or 

even students tend to be more interested in doing other things than 

following the English lesson especially in writing. 

In addition to these problems, teachers also have difficulties 

when explaining the materials because most them use lecturing 

methods in delivering the materials. Thus, the learning process 

becomes less interesting and less fun. 

There are several reasons why writing skills are often 

ignored by teachers. First, the teacher has difficulties in planning 

and teaching these skills. Second, these skills are not tested in the 

end of a semester or in final examination. Third, teachers are more 

often preoccupied with explaining the generic parts of a text than by 

applying it in a student's writing. Finally, learning writing skills is 

very time-consuming both in the process and also in providing 

feedback. 

Akinwanide (2012:20), said that, the first popular approach in 

the teaching of writing is the traditional product-oriented approach. 

Akinwamide (2012:20) also stated that the Product approach 
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focuses the written text, which serves as a model for the learner; 

this is where it derived the name 'the model approach'. Nunan in 

Akinwamide (2012:20) said the product approach focuses on 

writing tasks in which the learner copies and transforms from 

teacher supplied models. In that approach, students would be given 

writing exercises that would improve the language they have 

learned through the process of imitation and grammatical pattern 

manipulation. 

 In other side in the process approach, the main focus is on 

student‟s process in producing the final text. Cumming in Reid 

(1993), stated that writing is a negotiation of meaning between 

author and reader that involves a continuous process from design 

to revision one. According to him, the stage in writing consists of 

prewriting, drafting and revising. In prewriting, students come up 

with ideas to find the topics they will write. After finding the idea, 

they make drafting which will be revised and rewritten to 

completion. This process will develop students' ability to put their 

ideas into writing. Murray in Aswandi (2009) explained that, writing 

learning activities using the process approach is characterized by 

the use of collaborative brain storming, free-writing, the choice of 

written topics submitted to the author, peer group editing, learning 

steps in the process sequence include: ideas, drafting, revising, and 

editing. 
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Writing in process approaches is seen as predominantly to 

do more with skills, such as planning and drafting skills, than 

linguistic knowledge, such as knowledge about grammar and text 

structure (Badger and White, 2000:154). This approach assumes 

that a writer needs to write for authentic purposes in an extended 

process that includes prewriting, writing, revising, and editing-

though these are done in a recursive manner rather than in discrete 

steps. As writers work through the writing process, they move 

through recursive steps that first emphasize fluency (i.e., activities 

for determining audience and generating ideas), then form (i.e., 

writing strategies for organizing and revising ideas) and then 

correctness (i.e., editing for proper grammar, spelling, diction, etc.). 

The last step in the process is publishing, sharing one's finished 

draft, after which some of the steps of the process may once again 

be revised. 

Based on the background of study above, the writer is 

interested in doing the research about the influence of process 

approach on students‟ essay writing. The eleventh grade students 

of SMAN 5 Tangerang Selatan will be the subjects participating in 

this study. This study almied to apply one of effective approaches in 

teaching writing to these students in order to solve various 

problems stated previously. 
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B. Identification of the Problem 

Based on the background above, the problems of this study 

are: 

1. Writing is one of the most difficult subjects in English 

learning; 

2. The students have less interest in writing lesson; 

3. The students have less understanding about writing skill; 

4. The teachers lack of delivering the learning material of 

writing; 

5. The teacher usually have time limitness for teaching 

writing; 

6. The teacher did not apply effective and interesting 

approach teach writing. 

 

C. Limitation of the Problem 

Based on the identification of the problems above, the writer 

restricted the problem of this research on  the Influence of Process 

Approach towards Students‟ Essay Writing. 

 

D. Problem of the Study 

The problem of the study is formulated as follows: “Does 

Process Approach influence Students‟ Essay Writing?” 
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E. The Objective of the Study 

Thus, the purpose of this study is to find out whether or not 

students‟ essay writing will be influenced through Process 

Approach. 

 

F. Significance of the Study 

This study is expected to be significant to: 

1. Students: The students can learn another tips and best 

ways in English writing  essay; 

2. Teachers: the teachers will get valuable knowledge about 

process approach in teaching writing; thus they can use 

this approach as one of alternatives for them to teach 

writing to students; 

3. The Writer: the writer can develop his ideas to utilize 

proccess approach as one of effective approaches in 

enhancing students‟ writing skill; 

4. Other researcher: other researcher can use the results of 

this study as their basis to develop and investigate 

process approach further with various writing types. 
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CHAPTER II 
LITERATURE REVIEW 

 

 

 This chapter discusses Writing, Essay Writing, Process Approach, 

theoretical framework, and hypothesis of the study. 

A. The Description of the Theories. 

1. Writing Skill 

 Writing is the proces of transforming idea or opinion, 

feelings that someone feels into written text. By writing, people 

can inform others, persuade them into their writing also express 

something of themselves in which other people do not know 

before. Langan (2010:6) said that the purpose of writing is to 

inform, to persude, to express or to entertain the reader. 

 Oshima and Hogue (2007:15) stated that “writing is the 

action that needs some process such as thinking, writing, 

reading, correcting and revising. Those are not the simple steps 

in writing because people have to realize that what they write is 

what they want to say or express”. Harmer (2000:79)  stated that 

“writing as a skill: by far the most important reason for teaching 

writing, of course, is that it is a basic language skill, just as 

important as speaking, listening, and reading”. According to 

Harmer (2004b: 31), “writing is often not time-bound in the way 

conversation is”. When writing, students frequently have more
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time to think than they do in oral activities because the writing 

encourages students to focus on language development. Hyland 

(2003:9) added that writing is a way of sharing personal 

learnings and writing courses that emphasizes the power of the 

individual to construct his or her own views on a topic. 

 In today‟s world, one of the most important ways to 

communicate with the other people all over the world using the 

other language is via writing. Because writing is easier to 

understand than speaking in other language. Hedge (2005:12) 

stated that “writing is easier to rivise than speach because it is 

permanent and available”. It means that writing is difficult 

language process because writing is more complex than other 

language skill. The writer must include the entire scope of 

information and provide the premises and content clearly so that 

abroad audience will be able to read and understand the 

message. 

 Based on the explanation above it can be concluded that 

writing is a productive activity which is done by the people to 

explore their idea into text. Through writing, the writers can  

explore and share their opinion. 

 In the context of learning a language, students become 

more potent thinkers and active learners by recording, exploring, 

and telling about their personal experience and innermost 
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thoughts in the process of writing. It is known that besides giving 

contribution in the social life, writing also gives great influence in 

educational field where it can help students in strengthening the 

memory of the material that has been taught to them. Writing 

can also increase the creativity of students in terms of recall, 

because by writing they can express their ideas using their own 

language. 

 

2. Writing Process 

Dietsch (2006:11) proposed four strategies of the writing 

process: 

a. Prewriting. The first stage of writing is simply setting 

fourth ideas in whatever shapes or form that is handy 

for writer fragments, list sentences, or clusters, the 

purpose of prewriting is to capture and preserve ideas. 

b. Drafting. While drafting, the writer transforms ideas into 

sentences in a semi organized manner. Here the 

purpose is to let the ideas develop, expand, and form 

connections. Drafting is primarily a stage of discovery 

and exploration. 

c. Revision. Although revision is classified as the third 

stage of writing, it is ongoing – recurring whenever 

needed. During revision the goal is to rethink ideas, 
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refine them, and develop them. The writer may 

drastically reorganize the draft. During this time, the 

writer reshapes ideas – expanding, deleting, and 

clarifying. 

d. Editing / proofreading. This final stage requires 

examining ideas, details, words, grammar, and 

punctuation – attending to matters within each 

sentence. Here the emphasis is on accuracy, 

correctness, and clarity. 

According Oshima and Houge (2007:15), “writing is never 

a one-step-process; it is an on going creative act.” When people 

first write something, they have already been thinking about 

what to say and how to say it. In order to make a good writing, 

people cannot just simply write down what is on their mind and 

publish their writing. However, people need to follow several 

steps, and sometimes they need to go back and forth in the 

writing process. 

For many people, writing is a process that involves the 

following steps: 

a. Discovering a point – often through prewriting. 

b. Developing solid support for the point – often through 

prewriting. 
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c. Organizing the supporting material and writing it out in 

a first draft. 

d. Revising and then editing carefully to ensure and 

effective, eror – free paper. 

 

3. The Purpose of Writing 

Dietsch (2006a: 7-8) stated, there are two purposes in 

writing, i.e. general purpose and specific purpose. 

a. General Purpose 

Writing has four general purposes: to inform, to 

persuade, to express, or to entertain. Often these 

general purposes are combined in various ways. For 

example, most writing is intended to inform, but it also 

has a secondary persuasive element: to convince the 

reader that it is factual and reliable. Other writing is 

primarily persuasive, designed to argue a point and 

secure agreement, yet it also informative. The degree 

of persuasion varies according to occasion, purpose, 

audience and voice. 

Some writing is primarily expressive, allowing 

the writer to reveal feelings and opinion, often by 

recalling experience. Expressive writing may take the 

form of personal essays, journal writing, diaries, 
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poetry, fiction, or plays. Yet someone may also be 

expressive to a lesser extent in a business letter, 

report, or proposal, depending upon the rhetorical 

situation. 

Although some humorous writing seems 

intended merely to entertain, it may also make a 

serious point. 

b. Specific Purpose 

Specific purpose may be implied or stated. In 

literature the purpose is invariably implied in a theme 

that permeates the piece. In expository writing the 

purpose is usually stated directly for clarity, either in a 

topic sentence or in the thesis. 

 

4. Types of Writing 

Nation (2009:116) stated, there are several types of 

writing as follows: 

a. A note of formal letter 

b. A formal letter 

c. Resume, summary, paraphrase 

d. Narrative text 

e. Description 

f. Exposition, analysis, definition, classification 
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g. Narrative, description, with evaluative comment 

h. Argument 

i. Literary 

j. Advertisement, media 

k. Journal writing 

Moreover, „paragraphs and essays can be written in 

different types or styles. A writer will choose a type depending 

on what he or she wishes to accomplish, what sort of material is 

to be discussed, and what kind of effect s/he wants to have on 

the reader. Generally speaking, there are four types of writing, 

though normally these types are mixed together‟.  

(www.learn.lexiconic.net). 

Narrative: narrative paragraph or essay tells a story, just 

like a narrator in a play (though it should be a true story, unlike 

a short story or a play). Narrative writing is best used to 

illustrate the "personal developmental path" a person has taken 

to reach a particular point in his/her life. As a result, it is 

normally written in a first person point of view. True narrative 

writing is unusual, because it is demanding. A narrative must 

have a conflict that to overcome. This is the core of any 

narrative form of writing, be in a paragraph, an essay, or a 

story. In an essay, it usually means a single incident/anecdote, 

where the narrator experiences some brief challenges that is 

http://www.learn.lexiconic.net/
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met and (hopefully) survived. This "overcoming" should in turn 

lead to some form of understanding. Simply describing or 

explaining one's surroundings is not a narrative. People need a 

(brief) establishment of setting, an explanation of the challenge, 

and the resolution of this challenge. In other words, people 

need a plot. 

Descriptive: Descriptive writing paints a picture. In its pure 

form, nothing much happens. "Description" tells the readers 

what something looks like, feels like, tastes like, sounds like or 

smells like ‐ without action or events. It does not explain a 

relationship or a process beyond oneself; it focuses on one's 

immediate subjective perceptions. Thus, descriptive writing 

connects the outer world with writers‟ inner feelings. It is usually 

concerned with creating a verbal picture of what the writers 

experience and feel at one moment, and it will use many rich 

and vivid adjectives and adverbs. So, a writer should make the 

reader long to smell the rich essence of the trees, the haunting 

call of the wolves, or the rank odour of the sewer... if that's what 

he or she is writing about. Descriptive paragraphs and essays 

are usually written in the first person point of view, and are 

much more emotional and personal than expository writing. It 

should be said that people will rarely write a purely descriptive 
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passage. Normally speaking, descriptive writing is mixed in with 

other styles as a supplement. 

Expository: Expository writing "exposes" or explains things 

about a subject. It is also sometimes called "information writing" 

because it gives information about a person, place, thing, 

relationship or idea. In order to accomplish that, it is best 

developed by the use of clear reasons, facts and statistical 

information, cause and effect relationships, or examples. Since 

expository paragraphs are factual, they are written without 

emotion and usually written in the third person. Nevertheless, 

people can use "I" in their expository writing if the focus is on 

external, neutral descriptions and explanations, rather than 

personal feelings (personal feelings move people into 

"descriptive writing"). Indeed, expository paragraphs and 

essays are sometimes confused with descriptive writing, 

because both can spend a lot of time describing things. But 

again, the big difference is that expository description tends to 

focus on external objects, situations and processes, in order to 

explain something in a neutral, matter‐of‐fact manner. 

Descriptive paragraphs, on the other hand, tend to focus on the 

writer‟s emotional responses as he or she perceives the world 

at one point in time. 
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Persuasive: This type of writing is probably the most 

common form of writing at the university level. Persuasive (or 

argumentative) writing attempts to convince the reader that the 

point of view or course of action recommended by the writer is 

valid. Thus, the writer must develop a limited topic which is well 

defined and debatable, and has more than one side. It is 

important that the writer also understands other sides of the 

topic so that the strongest information to counter the others can 

be presented. People may present these opposing points of 

view, but they must be summarized at the beginning and then 

quickly refuted (to refute something means to show it is false or 

not particularly important). If they are not sure how to do this, 

then simply stick to their side of an argument. While persuasive 

writing attempts to prove their point of view, it is usually written 

in an objective, third person point of view; such a stance helps 

demonstrate their objectivity. It should be noted that 

“argumentative” writing is said by some to be more rational and 

empirical (i.e. based on facts), whereas “persuasive” writing will 

often use emotional appeals to manipulate the reader‟s 

sympathy. However, most writing experts view the two terms as 

synonymous; few essays are so coldly dispassionate that they 

will not use strong and loaded language to win an argument, 
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and analytic facts are always a good way to persuade the 

reader of one side over another. 

 

5. Narrative 

Bach and Browning as cited in Rachmawati et al., (2013), 

defined that narrative is a continuous account of an event or a 

series of events, and also Rebecca as cited in Litasari, (2011) 

defined narrative as a text which relates a series of logically, and 

chronologically related events that are caused or experienced 

by factors. 

Furthermore, Hoshima, Hogue and Longman (2007:27) 

explained that when people write a narrative paragraph or 

essay, they write about events in the order that they happened. 

In other words, they use time order to organize the sentences. 

There are still many arguments concerning with the term of 

narrative, but from several definitions above, narrative can be 

defined as a series of events which are narrated according to 

the events in the order that they happened. In narrative, it needs 

to pay attention to each of the events occured, such as which 

part is played as the first event occured, then which is the 

second and so on, until it is done and form a complete research. 

Because narrative concerns with time where each of 

events occured, so it is arranged in chronological order 
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according to the importance of each event. This sequence of 

events known as generic structure of narrative. Anderson and 

Anderson (2003) as cited in Litasari, (2011) explained the 

structure of narrative as follows: 

a. Orientation 

The writer tells the audience who is in the story, 

when it is happening, where it is happening, and what 

is happening. 

b. Complication 

The writer tells about something that will begin 

a chain of events. 

c. Resolution 

The ending of the story, it shows how the 

characters deal with the problem. 

Based on above explanation, narrative consists of details 

such as the characters of the story, time and place of the story, 

the problems that the characters deal with in the story, that 

perhaps trigger them in conflicts, and finally describes how the 

characters solve the problems as the ending of the story. 

 

6. Essay 

It is stated on https://www.ukessays.com/resources/help-

guides/undergraduate/essay/what-is-an-essay.php that an 

https://www.ukessays.com/resources/help-guides/undergraduate/essay/what-is-an-essay.php
https://www.ukessays.com/resources/help-guides/undergraduate/essay/what-is-an-essay.php
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essay is a piece of writing, usually from an author‟s personal 

point of view. Essays are non-fictional  but often subjective; 

while expository, they can also include narrative. Essays can be 

literary criticism, political manifestos, learned arguments, 

observations of daily life, recollections, and reflections of the 

author. The definitions of an essay is vague, overlapping with 

those of an article and a short story. Almost all modern essays 

are written in prose, but works in verse have been dubbed 

essays. 

Meanwhile, it is also stated on http://www.thesubath.com 

that, an essay is a piece of structured writing that usually written 

in formal academic writing and containing analysis of the title 

that give the reason to do extra reading around author subject 

area and also give the way to assess how well author 

understand a subject and how to use a method to consolidate 

the information the writer acquires in lectures, away on 

placement or in seminars. 

Essay writing is a process and needs to be done in 

various stages: 

 

Understanding 
the task 

 Plan and 
prepare 

 Write first 
draft 

 

     

deadine 
 Write final draft  

Review first 
draft 

http://www.thesubath.com/
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(Sourch: http://www.thesubath.com ) 

 

The http://www.thesubath.com, described each point 

contained in the concept map above as follows: 

a. Understanding the task 

Before the writer start to write, he or she should 

understand what of the task that apppropriate the 

topic that he or she think in their own mind, because 

as Hyland (2003:9) added that writing is a way of 

sharing personal learnings and writing courses that 

emphasizes the power of the individual to construct 

his or her own views on a topic. 

In understand the task, according to 

http://www.thesubath.com, there several points that 

writers should know, they are: 

1) Types of Essays 

There are several types os Essays as 

follows: 

a) Descriptive 

Usually specific e.g. describing a 

method, describing what happened, 

describing the main features or 

http://www.thesubath.com/
http://www.thesubath.com/
http://www.thesubath.com/
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functions, or summarising the main 

points of a theory or article. 

b) Argumentative/analytical 

1) What? Why? 

2) Different opinions; for, against. 

3) These need to be supported by 

examples or evidence (use 

journals, internet, text books, 

author own views – some 

departments like to see personal 

opinion backed by fact). 

c) Evaluative (Compare and Contrast) 

1) Finding similar points and show 

awareness of minor differences. 

2) Using different points, bring out 

the differences. 

3) A comparing show on how two 

things are alike. 

4) A contrast shows how two things 

are different. 
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d) Personal 

1) These are not usually used as 

academic writing. It is based 

entirely on personal experiences. 

2) Involving a description of author 

personal experience. 

3) Analyzing experience and its 

relation to the writer‟s work, 

study, a theory etc. 

b. Plan and Prepare 

A good preparation for write an essay, can 

produce a good result of an essay writing which can 

shows the reader what the aims of an essay, what the 

problem or what the topic that writer want to propose 

or show to the reader. From  

http://www.thesubath.com, it is explained as follows: 

1) It is important to research one‟s essay 

question and prepare a clear plan of what 

he or she going to cover. 

2) Sources of information to help the writer 

plan his or her essay: i.e. from internet, 

textbooks, journals, questionnaires, lab 

work, lectures, friends, experience. 

http://www.thesubath.com/
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c. The First Draft: Essay Structures 

1) The Introduction 

a) Does the essay have a good 

opening/introductory paragraph? 

b) Is the topic clear? 

c) Is the thesis statement clear? Do you know 

where the essay is going? 

2) The Body 

a) Is the body of the essay orderly? Are ideas in 

the best order? 

b) Does the writer present strong 

arguments/evidence? 

c) Are the writer‟s arguments convincing? 

d) Does the writer give enough evidence? 

3) The Conclusion 

a) Is the conclusion clear? 

b) Does the conclusion restate the thesis? 

c) Does the conclusion give the reader closure? 

d. Review the Essay 

1) Overall Essay 

a) Does the essay follow essay format? 

2) Grammar 
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a) Are there run-ons, fragments, comma splices, 

endless sentences, or spelling errors? 

b) Does the writer have any problems with 

wordiness? 

c) Does everything sound right? 

e. Proof-reading 

This is a very important part of writing an 

essay, because badly structured sentences and 

incorrect spelling are not appreciated by the reader 

(marker). The author have to: 

1) Read it aloud – does it make sense? 

2) Look for typing and spelling errors – be aware that 

some may not be picked up by spellcheckers e.g. 

from and form. 

3) Reading the work backwards can prevent author 

skim reading through the essay. 

4) Noting down mistakes that author make often, then 

he can use this as a checklist for the next time he 

write an essay, it will remind him to be more careful 

about checking for them. 
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f. Referencing 

1) Speaking to the person who set the essay and find 

out which form of referencing they would like author 

to use. 

2) Library has some good information on referencing. 

g. Review first draft 

Some people may need to rewrite and re-

review the essay, this is perfectly acceptable 

h. Writing final draft 

Use feedback to help an author with him next 

essay. 

i. Deadline 

1) Hand it in on time (or even early! – don‟t fiddle with 

it if it‟s finished). 

2) Give author a reward for a good piece of work. 

 

7. Essay Writing in EFL 

Writing can take many forms, it can be in the form of a 

memo to help with daily schedules, complaints about everyday 

experiences, criticisms and suggestions about things, letters 

either handwritten or typed by machine or computer, official or 

unofficial such a text learning, research texts and so on that are 

formal. According to Nunan (1999:275), “each type of writing 
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displays can be observed within the sentence at the level of 

grammar, and beyond the sentence at the level of text 

structure.” Therefore, each writing requires its own skill in 

accordance with the form of the existing text. The more 

complicated the structure of the grammar, the more complex the 

writing skill is required. 

Essay writing is a process and a product. People need to 

focus on the process in order to achieve a high quality product. 

An essay is a piece of writing, usually an author‟s point of view. 

The word „essay‟ originally meant „to test‟ or „try out‟. 

Essay writing is an essential part of the learning process. 

“Writing in process approaches is seen as predominantly to do 

with linguistic skills, such as planning and drafting, and there is 

much less emphasis on linguistic knowledge, such as 

knowledge about grammar and text structure” (Badger and 

White, 2000:154). It involves: time management – meeting the 

deadline for the essay, gathering information – appropriate 

resources and references, interpreting and analysing the 

information, organising and structuring thoughts and ideas, 

planning what people are going to write, following a set of 

writing conventions, communicating those thoughts and ideas 

clearly on paper, reviewing the marked essay for future 

improvement. 
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Essays allow students to demonstrate an in-depth 

knowledge of a topic based on research and reading. The skill 

of good essay writing is to be able to critically discuss and 

evaluate ideas within a set word limit. The focus of an essay is 

usually on developing an argument or analysing ideas rather 

than on description. The essay is written in paragraphs and has 

a structure that includes: introduction, body and conclusion. 

 

8. Proccess Approach as One of the Approaches in Writing 

There are many approaches used in proccess of writing 

learning, and one of them is Proccess Approach. Proccess 

approach in ISO 9001 (2015), refers to the proccess of set of 

interrelated or interacting activities that use inputs to deliver an 

intended result. Inputs and outputs may be tangible (e.g. 

materials, components or equipment) or intangible (e.g. data, 

information or knowledge). Process approach includes 

establishing the organization‟s processes to operate as an 

integrated and complete system. 

According to Sun and Feng, (2009:150), process 

approach to the teaching of English Writing has been advocated 

in contrast with the traditional product-oriented method of 

teaching writing, and has been generally accepted and applied 
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by English teachers in their classroom teaching of English 

writing. 

Initially process approach caused various controversies. 

This is because there is no definite definition and generally 

accepted and comprehensive throughout the world, especially 

for the approach to the writing process. As Stanley in Sun and 

Feng (2009:150), said that process approach treats all writing as 

a creative act which requires time and positive feedback to be 

done well. Moreover he also stated in process writing, the 

teacher moves away from being someone who sets students a 

writing topic and receives the finished product for correction 

without any intervention in the writing process itself. 

In other hand, Steele in Sun and Feng (2009:150), defined 

process approach as focusing more on the varied classroom 

activities which promote the development of language use; 

brainstorming, group discussion, re-writing. And more, Nunan in 

Sun (2009:150), also clearly stated that process approach 

focuses on the steps involved in creating a piece of work and 

the process writing allows for the fact that no text can be perfect. 

However, a writer will get closer to perfection by producing, 

reflecting on, discussing and reworking successive drafts of a 

text. 
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Based on those ideas above, the writer concludes that 

process approach in teaching writing covers set of a process 

including several stages, i.e. prewriting or invention activities 

(brainstorming, group discussion, assessing ideas,); drafting; 

seeking feedback from peers or the instructor; revising on the 

whole-text level (looking at the overall focus, reconsidering 

organization, deciding whether there is enough evidence, etc.); 

followed by revising at the paragraph or sentence level, 

proofreading, and “publishing” the final text. In essence, process 

approach to teaching writing focuses on the writing process 

rather than the final product. 

 

9. Theoretical Framework 

Even writing today is still a frightening learning process for 

most of the students, it is considered as one of the basic skills in 

English that can affect the basic skills of others, because writing 

is an accumulation of three other basic skills. In writing, the 

writer can pour what they are thinking into text. People must 

have a lot of reading, as references in writing, as well as many 

discussions to support what they want to write. In the contecxt of 

EFL, writing is also taught to 11th Senior High School students. 

There are many types of writing and one of them is essay 

writing. Essay writing is aimed to transforming ideas or opinion, 
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feelings that the writer feels into written text. By writing, people 

can inform others, persuade them into their writing and also 

express something of themselves. For students, in writing 

essays, each process can train the thoroughness of structure of 

language, especially in English. Then, students can practice 

themselves the ability to convey ideas, opinions, and reasons in 

a good way into essay writing. Each process in essay writing 

can be helped by the process approach. 

In this study, the writer proposes Process Approach to see 

the influence of this approach towards 11th graade students‟ 

essay writing. 

 

B. Hypothesis of The Study 

Ha= Proccess Approach influences students‟ essay writing. 

Ho= Proccess Approach does not influence students‟ essay writing. 
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CHAPTER III 
METHODS AND PROCEDURES 

 

 

This chapter discusses methods and procedures. It consists of time 

and place of the study, method of the study, operational definition of 

variables, population and sample, technique of collecting the data and 

technique of analyzing the data. 

A. Time and Place of the Study 

The location of the research was at SMAN 5 Tangerang 

Selatan. The research was conducted on eleventh grade students. 

The research was implemented for about 4 months starting 

from November 2017 to February 2018, in academic year of 2017-

2018. 

 

B. Method of the Study 

In this research quantitative method with quasi-experimental 

design was applied. According to Creswell (2014:4), “quantitative 

research is an approach for testing objective theories by examining 

the relationship among variables.” These variables, in turn, can be 

measured, typically on instruments, so that numbered data can be 

analyzed usin`g statistical procedures. A quasi-experimental design 

used in this study to see the influences of process approach on
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essay writing in teaching narrative text with two groups in two 

classes. The first group as experimental class and the second 

group as controlled class. As Creswell (2014:170) stated, “in quasi-

experiments, the investigator uses control and experimental groups 

but does not randomly assign participants to groups (e.g. they may 

be intact groups available to the research)”.  The writer chose a 

quasi-experimental design because this design determines the 

cause and effects of relationship and there is a direct manipulation 

of conditions (James and Sally, 2006:24). 

This design used post-test only in experimental class and 

controlled class. This design was about the implementing of 

process approach to teach students‟ essay writing to 11th graders of 

SMAN 5 Tangerang Selatan in the second academic year of 

2017/2018. The experimental class was taught by using process 

approach while the controlled class was taught by conventional 

way. This research was conducted in eight meetings. The first 

meeting until sixth meeting were used as the treatment and in the 

last meeting, the writer gave post test to those two groups of 

classes; experimental and controlled. 

  

C. Operational Definition of Variables 

There are two variables in this study, i.e. Independent 

Variable and Dependent Variable. (Creswell, 2012:322). 
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Independent variables are the variables that might cause, influence, 

or affect the outcome. On the otherhand, dependent variables are 

variables that depend on the independent variables. 

In this study, Proccess Approach refers to independent 

variable or variable X and Students‟ Essay Writing as dependent 

variable or variable Y. Process approach was an approach used by 

the writer to teach the students essay writing. 

In this approach, the students were taught by the writer step 

by step to write an essay started from understanding the task 

instructed to the students to write until he or she finished the essay 

writing. In the implementation of this approach, first, the students 

identified the problems or the topics that he or she wanted to write 

into an essay. Second, the students was finding  sources related 

the problem or the topic appropriate with his or her essay writing 

goals (i.e. from internet, journals, learning material, people 

experience, or student‟s own experience, and etc). 

The next steps, students started to write their essay. They 

wrote into several sentences (prewriting), and then, it was 

developed into paragraph consisted of six sentences per 

paraghraph (writing a first draft of essay). In this step, the students 

wrote the essay in the whole structure, covering an introduction, 

body, and then the conclusion. 
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After that, the essay was reviewed by the writer to give 

feedback to their essay. And then, the students rewrote and revised 

their essay until finished. 

Students‟ essay writing in this research refers to the 

achievement of the students in the test of essay writing. After the 

students learned to write an essay writing by implementing process 

approach, the students was given a post test which required them 

to write an essay appropriate with the steps in the process 

approach. The final students‟ essay writing, became the data to 

analyze process approach wheter it gave influences or not to 

students‟ essay writing results. 

  

D. Population and Sample 

The population in this study is all the 11th grade students of 

SMAN 5 Tangerang Selatan in the academic year of 2017/2018. It 

consisted of eight classes; XI IPA 1, XI IPA 2, XI IPA 3, XI IPA 4, XI 

IPS 1, XI IPS 2, XI IPS 3, and XI IPS 4 with 304 students. 

The writer used sample for the research by using cluster 

sampling. According to McMillan (1996:100), ”cluster sampling is 

naturally occurring groups are selected”. Cluster sampling involves 

the random selection of naturally occurring groups or areas and 

then the selection of individual elements from the chosen groups or 

areas. Examples of naturally occurring groups would be 
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universities, schools, school divisions, classrooms, city blocks, and 

households. 

The sample of this study was class XI IPA 2 and class XI IPA 

4. These two classes were directly assigned by the writer became 

experimental group (class XI IPA 1) and controlled group (XI IPA 2). 

There were 38 students in experimental class and 39 students in 

controlled class. 

 

E. Techniques of Collecting the Data 

The writer got the data by collecting the students‟ scores 

from both experimental class and control class. The scores were 

the result of essay writing test in narrative text by using process 

approach in the post-test. 

In collecting the data, the writer used test as the instrument 

of the study. Post-test were implemented to both experiment and 

control groups. If the students‟ post-test score of writing in 

experiment group is higher than those in the control group, it can be 

assumed that more. 

The design of the experiment can be seen in the following 

table : 

Table 3.1 The design of experiment 

Group Treatment Post-Test 

Control - √ 
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Experiment √ √ 

 

The writer gave post-test for both control and experimental 

classes. It was given after the treatments in the last meeting. The 

topic in the post-test was taken from book “Developing English 

Competencies for 11th” entitled “Cinderella”. 

The test was required the students to write a paragraph. 

There were four points that should be reached about the test; 

characteristics, cohesive, unity, and clarity of their writing. 

In analyzing the students‟  writing test, the writer used the 

following rubric which was adapted from Weigle (2012:116), as 

follows: 

Table 3.2 

Scale for Assessing the Students’ Writing NarrativeText 

Scoring Element Scale Quality Description 

 
 
 
 
 
 
 
Content 

30 – 27 Excellent to 
Very Good 

Knowledge – substantive 
– thorough development 
of thesis – relevant to 
assigned topic. 

26 – 22 Good to 
Average 

Some knowledge of 
subject – adequate range 
– limited development of 
thesis – mostly relevant to 
topic, but lack detail. 

21 – 17 Fair to Poor Limited knowledge of 
subject – little substance – 
inadequate development 
of topic. 

16 – 13 Very Poor Does not show knowledge 
of subject – non 
substantive – non 
pertinent – OR not 
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enough to evaluate. 

 
 
 
 
 
 
 
 
Organization 

20 – 18 Excellent to 
Very Good 

Fluency expression – 
ideas clearly stated / 
supported – succinct – 
well organized – logical 
sequencing – cohesive. 

17 – 14 Good to 
Average 

Somewhat choppy – 
loosely organized but 
main ideas stand out – 
limited support – logical 
but incomplete 
sequencing. 

13 – 10 Fair to Poor Non fluent – ideas 
confused or disconnected 
– lacks logical sequencing 
and development. 

9 – 7 Very Poor Does not communicates – 
no organization – or not 
enough to evaluate. 

 
 
 
 
 
 
 
 
 
 
Vocabulary 

20 – 18 Excellent to 
Very Good 

Sophisticated range – 
effective word / idioms 
choice and usage – word 
form mastery – 
appropriate register. 

17 – 14 Good to 
Average 

Adequate range – 
occasional errors of word / 
idiom form, choice, usage 
– meaning confused or 
obscured. 

13 – 10 Fair to Poor Limited range, frequent 
errors of word / idiom 
form, choice, usage – 
meaning confused or 
obscured. 

9 – 7 Very Poor Essentially translation – 
little knowledge of English 
vocabulary, idioms, word 
form – OR not enough to 
evaluate. 

 
 
Language Use 

25 – 22 Excellent to 
Very Good 

Effective complex 
constructions – few error 
of agreement, tense, 
number, word order / 
function, articles, 
pronouns, preposition. 

21 – 18 Good to Effective but simple 
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Average constructions – several 
error of agreement, tense, 
number, word order / 
function, articles, 
pronouns, preposition but 
meaning seldom 
obscured. 

17 – 11 Fair to Poor Major problems in simple / 
complex construction – 
frequent error of negation, 
agreement, tense, number 
word order / function, 
articles, pronouns, 
preposition and/or 
fragments, run-ons, 
deletions – meaning 
confused of obscured. 

10 – 5 Very Poor Virtually mastery of 
sentence construction 
rules – dominated by error 
– does not communicate – 
OR not enough to 
evaluate. 

Mechanics 5 Excellent to 
Very Good 

Demonstrates mastery of 
conventions – few error of 
spelling, punctuation, 
capitalization, 
paragraphing. 

4 Good to 
Average 

Occasional errors of 
spelling, punctuation, 
capitalization, 
paragraphing but meaning 
not obscured. 

3 Fair to Poor Frequent error of spelling, 
punctuation, 
capitalization, 
paragraphing, poor hand 
writing – meaning 
confused or obscured. 

2 Very Poor By error of spelling,No 
mastery conventions – 
dominated punctuation, 
capitalization, 
paragraphing, handwriting 
illegible – OR not enough 
to evaluate.  
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Source: Assesing Writing (Weigle, 2012:116) 

SCORING: 

Content: _ + Organization _ + Vocabulary: _ + Language Use: _ + 

Mechanics: _ = (TOTAL SCORE) 

After the calculation, total score were categorized based on 

the following table 3.3: 

Categorization Score 

EXECELLENT 90 – 80 

GOOD 80 -70 

FAIR 70 – 60 

POOR 60 – 50 

 

F. Techniques of Analyzing the Data 

In analyzing the data, post-test results‟ in experimental and 

controlled groups were being compared after getting the data from 

the scores. The data was analyzed and processed by using statistic 

calculation of t-test formula with significance degree 5%. According 

to Kothari (2004:196), “t-test is based on t-distribution and is 

considered an appropriate test for judging the significance of a 

sample mean or for judging the significance of difference between 

the means of two samples in case of small sample(s) when 

population variance is not known (in which case we use variance of 
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the sample as an estimate of the population variance)”. Then, 

Kothari (2004:160), said “for applying t-test, he work out the value 

of test statistic (i.e., „t‟) and then compare with the table value of t 

(based on „t‟ distribution) at certain level of significance for given 

degrees of freedom. If the calculated value of „t‟ is either equal to or 

exceeds the table value, we infer that the difference is significant, 

but if calculated value of t is less than the concerning table value of 

t, the difference is not treated as significant.” 

The formula to test the difference between the means of two 

samples, as follows: 

   
 ̅   ̅

  ̅  ̅
 

where:  

1.  ̅= Mean of the Difference of Experiment Class 

(Sample one). 

2.  ̅= Mean of the Difference of Control Class 

(Sample two). 

3.   ̅  ̅ = Standard error of difference between two 

sample means worked out as: 

  ̅  ̅ = √
∑(    ̅)

  ∑(    ̅)
 

       
   √

 

  
 

 

  
 

4. d.f. = (       ) 

5. Determining mean of variable X with formula: 
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 ̅  
∑ 

  
 

6. Determining mean of variable Y with formula: 

 ̅   
∑ 

  
 

7. Determining standard deviation (  ) of variable 

X with formula: 

    √
∑(    ̅) 

 
 

8. Determining standard deviation (  ) of variable 

Y with formula: 

    √
∑(     ) 

 
 

9. Determining standard error Determine Standard 

error of variable X with formula: 

  ̅= 
  

√   
 

10.  Determine standard error of variable Y with 

formula: 

  ̅= 
  

√   
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CHAPTER IV 
FINDINGS AND INTERPRETATIONS 

 

After conducting Proccess Approach and post-test in students‟ 

essay writing, the writer put the results of students‟ essay writing in a form 

that was readily interpreted. These data explains the influence of Process 

Approach towards Students‟ Essay Writing. 

A. Findings 

1. Description of the Data 

The data were collected from student‟s post-test of both 

classes. The data were showed in two tables. Table 4.1 showed 

experimental class students‟ scores and their categorization, 

while Table 4.3 showed  cpntrolled class students‟ scores and 

their categorization. 

a. Students’ Essay Writing Skills in Narrative Text with 

Proccess Approach 

The following table presents students‟ scores of  

essay writing in narrative text of  the experimental class:
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Table 4.1 
Post-test Scores of Experimental Class 

Students (X) Score Categorization 

1 71 Good 

2 90 Excellent 

3 74 Good 

4 75 Good 

5 74 Good 

6 71 Good 

7 87 Excellent  

8 88 Excellent  

9 76 Good 

10 90 Excellent 

11 77 Good 

12 76 Good 

13 80 Excellent 

14 69 Fair 

15 80 Excellent 

16 64 Fair 

17 72 Good 

18 87 Excellent 

19 86 Excellent 

20 77 Good 
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21 75 Good 

22 88 Excellent 

23 84 Excellent 

24 72 Good 

25 90 Excellent 

26 63 Fair 

27 87 Excellent 

28 90 Excellent 

29 78 Good 

30 75 Good 

31 77 Good 

32 83 Excellent 

33 84 Excellent 

34 74 Good 

35 70 Good 

36 66 Fair 
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Amount 2820  

Mean (78.33)  

 

Based on the table above, it can be seen that the 

lowest score of post-test in the experimental class was 63 

while the highest score was 90 with the average of the post-

test scores was 78.33. 

Here is table of frequency distribution of post-test of 

the experimental class: 

Table 4.2 

The Frequency Distribution of Post-test of the 

Experimental Class 

Class Interval 
Frequency 

Absolute Percent  

90 - 80 15 41.7% 

80 - 70 17 47.2% 

70 - 60 4 11.1% 

60 - 50 0 0% 

AMOUNT 36 100% 

 

Based on the table of  frequency distribution of post-

test of the experimental class above, the students who got 

score of 90 - 80 were 15 students with frequency 



62 
 

62 
 

percentages 41.7%, the students who got score of 80 – 70 

were 17 students with frequency percentages 47.2%, the 

students who got score of 70 – 60 were 4 students with 

frequency percentages 11.1%. There was no student who 

got score 60 – 50. 

For more details, the deployment of students‟ essay 

writing skill scores through Proccess Approach based on 

frequency distribution table above can be seen in the 

histogram in figure 4.1: 

Figure 4.1: 

Frequency Histogram Score of Students’ Essay Writing 

in Narrative Text with Proccess Approach 
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b. Students’ Essay Writing Skills in Narrative Text without 

Proccess Approach 

The following table is students‟ scores of essay writing 

in narrative text without being guided by  Proccess Approach 

in the controlled class: 

 

Table 4.3 
Students’ Scores of Controlled Class 

 

Students (X) Score Categorization 

1 70 Good 

2 58 Poor 

3 70 Good 

4 59 Poor 

5 51 Poor 

6 88 Excellent 

7 52 Poor 

8 77 Good 

9 62 Fair 

10 66 Fair 

11 79 Good 

12 74 Good 
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13 50 Poor 

14 78 Good 

15 65 Fair 

16 83 Excellent 

17 83 Excellent 

18 63 Fair 

19 59 Poor 

20 58 Poor 

21 65 Fair 

22 65 Fair 

23 54 Poor 

24 69 Fair 

25 79 Good 

26 58 Poor 

27 58 Poor 

28 81 Excellent 

29 57 Poor 

30 60 Fair  

31 88 Excellent 

32 77 Good 

33 69 Fair 

34 58 Poor 
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35 72 Good 

36 58 Poor 

37 77 Good 

38 77 Good 

39 71 Good 

Amount 2638  

Mean 67.6410 
(67.64) 

 

 

Based on the table above, it can be seen that the 

lowest score of post-test of controlled class was 50 while the 

highest score was 88 with the average of the post-test score 

was 67.64. 

Here is table of the frequency distribution of post-test 

of the controlled class: 

Table 4.4 
Frequency Distribution of Post-test of the Controlled 

Class 
 

Class Interval 
Frequency 

Absolute Percent  

90 - 80 5 12.8% 

80 - 70 12 30.8% 

70 - 60 9 23.1% 

60 - 50 13 33.3% 

AMOUNT 39 100% 
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Based on the table of  frequency distribution of post-

test of the controlled class above, the students who got score 

of 90 - 80 were 5 students with frequency percentages 

12.8%, the students who got score of 80 – 70 were 12 

students with frequency percentages 30.8%, the students 

who got score of 70 – 60 were 9 students with frequency 

percentages 23.1%, and the students who got score of 60 – 

50 were 13 students with frequency precentages 33.3%. 

For more details, the deployment of students‟ essay 

writing skill scores without Proccess Approach based on 

frequency distribution table above can be seen in the 

histogram in figure 4.2: 

 
 Figure 4.2. 

 Frequency Histogram Score of Students’ Essay Writing in 
Narrative Text without Proccess Approach 
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2. The Analysis of the Data 

 The scores were analyzed by using t-test to prove 

whether there was differences between students‟ essay writing 

in narrative text in the experimental group and those in 

controlled group. T-test analysis technique is a parametric 

statistical analysis that requires the use of data derived from 

normal distributed population and homogeneity of variance 

sample . Therefore, before processing the data, normality and 

homogeneity tests of variance were required. The test results of 

both tests can be explained as follows : 

a. Normality Test 

Normality test aims to determine the data of 

research is normally distributed or not. The formula of 

normality test using Shapiro Wilk normality test. Testing 

criteria are set based on the calculation of statistical values 

significance as follows : 

1) If the significance values > 0.05, it means the 

data of research was distributed normally. 

2) If the significance values < 0.05, it means the 

data of research was not ditributed normally. 
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a) Normality Test of X Variable 

  The result of normality test Shapiro-Wilk of X 

variable showed that Sig.(calculation) = 0.078. It means the 

data score of this variable came from normal distributed 

population which means that the analysis requirements of 

this variable were fulfilled because Sig.(calculation) = 0.078 > 

0.05. 

b) Normality Test of Y Variable 

  The result of normality test Shapiro-Wilk of Y 

variable showed that Sig.(calculation) = 0.116. It means the 

data score of this variable came from normal distributed 

population which means that the analysis requirements of 

this variable were fulfilled because Sig.(calculation) = 0.116 > 

0.05. 

b. Variance Homogeneity Test 

Correlation analysis requires the assumption of 

variance homogeneity test sample fulfillment. Homogeneity 

of the sample variance is a collection of scores in each 

controlled group and experimental group. The assumption of 

homogeneity is fulfilled if the variation score for each score in 

experimental group and in controlled group are same or 

homogeneous. Homogeneity test of variance done with 
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Lavene Statistics. Testing criteria are set based on the 

calculation of statistical values significance as follows : 

1) If the Significance > 5%, it means homogeneity 

requirements are fulfilled. 

2) If the Significance < 5%, it means homogeneity 

requirements are not fulfilled. 

The results‟ summary of variance homogeneity test 

calculation is presented in Table 4.5 below: 

Table 4.5 Variance Homogeneity Test Results 

 

Test of Homogeneity of Variances 

skor post_test narrative teks  

Levene Statistic df1 df2 Sig. 

5.076 1 73 .027 

  

Based on the results presented above, it can be 

explained that : 

Statistical calculation of variance  homogeneity test 

of Influence of Process Approach towards Students‟ Essay 

Writing obtained Significance (27%) > 5%, which means that 

the variance of experimental group over controlled group is 

homogeneous. 

 

c. T-test Analysis Results 
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 In order to test the hypothesis of the research, the data of 

students‟ scores were analyzed by using t-test to compare 

whether  there were differences between students‟ essay 

writing in narrative text with the Proccess Approach in the 

experiemental group as X variable and students‟ essay writing 

in narrative text without the Proccess Approach in the controlled 

group as Y variable. 

 In order to find out the Influence of Process Approach 

towards Students‟ Essay Writing, the following independent 

sample test are calculated: 

Table 4.6 

Independent Samples Test 

  Levene's Test 

for Equality of 

Variances t-test for Equality of Means 
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Based one the table above, the calculation results 

that the Significance Values (2-tailed) shows .000 that it 

means if the Significance Values (2-tailed) < 0.05, there is 

significance difference between student‟s essay writing in 

narrative text with Proccess Approach and student‟s essay 

writing in narrative text without the Proccess Approach. In 

other words, it shows that there is Influence of Process 

Approach towards Students‟ Essay Writing. 

The result of students‟ post-test in each group was 

calculated by using t-test in some steps as follows: 

   
 ̅   ̅

  ̅  ̅
  

   
           

       
 

        

where:  

  

F Sig. t df 

Sig. 

(2-

tailed) 

Mean 

Difference 

Std. Error 

Difference 

95% Confidence 

Interval of the 

Difference 

  Lower Upper 

nilai 

post 

test 

Equal 

variances 

assumed 

5.076 .027 4.939 73 .000 10.69231 2.16493 6.37760 15.00701 

Equal 

variances 

not assumed 

  

4.998 69.816 .000 10.69231 2.13950 6.42502 14.95960 
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11.  ̅= Mean of the Difference of Experimental 

Class (Sample one). 

12.  ̅= Mean of the Difference of Controlled Class 

(Sample two). 

13.   ̅  ̅ = Standard error of the Difference between 

two sample means worked out as: 

  ̅  ̅   √
∑(    ̅)  ∑(    ̅) 

       
   √

 

  
 
 

  
 

  ̅  ̅   √
              

  
   √

 

  
  
 

  
 

  ̅  ̅          

14. d.f. = (       ) = (       )     

 The value of df (degree of freedom) is 

73. Based on the table of “t” score, the value of 

73 in the table of “t” score at significance level of 

5% = 1.66600, it gets ttable is 1.67. The result of 

calculation used t-test can be presented in 

Table 4.7 below: 

Table 4.7 
The Result Calculation of tcalculation, 
Comparison between students’ essay 
writing in narrative text with the Proccess 
Approach in the experiemental group as X 
variable and students’ essay writing in 
narrative text without the Proccess 
Approach in the controlled group as Y 
variable. 
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N 

75 

tcalculation ttable 

 = 0,05 

4.939 

(4.94) 

1.67 

 

** Significant differences , tcalculation ( 4.94 ) > ttable 

( 1.67 ) at  = 0.05 

15. Determining mean of variable X with formula: 

 ̅  
∑ 

  
 

  ̅  
    

  
 

 ̅         

16. Determining mean of variable Y with formula: 

 ̅   
∑ 

  
 

 ̅   
    

  
 

 ̅        

 

17. Determining standard deviation (  ) of variable 

X with formula: 

    √
∑(    ̅) 
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    √
    

  
 

                                   7.83764 

18. Determining standard deviation (  ) of variable 

Y with formula: 

    √
∑(     ) 

 
 

    √
        

  
 

             

19. Determining standard error Determine Standard 

error of variable X with formula: 

  ̅= 
  

√   
 
        

    
            

20.  Determining standard error of variable Y with 

formula: 

  ̅= 
  

√   
  

        

    
          

B. Data Interpretations 

Based on the above findings, the mean score of students‟ 

essay writing in narrative text with Proccess Approach obtained  

was 78.33 and the mean score of students‟ students‟ essay writing 

in narrative text without Proccess Approach obtained was 67.64. 

Therefore,  the results of  calculations shown in table 4.8 obtained, 
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tcalculation ( 4.94) > ttable ( 1.67 ) at  = 0.05, so the null hypothesis 

(Ho) was rejected and the alternative hypothesis (Ha) was accepted. 

Thus, it can be said that there was significant  difference between 

students‟ essay writing in narrative text with Proccess Approach 

and students‟ essay writing in narrative text without Proccess 

Approach. It means that Proccess Approach influenced students‟ 

essay writing in narrative text of 11th grade students of SMAN 5 

Tangerang Selatan. 
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CHAPTER V 
CONCLUSION AND SUGGESTIONS 

 

In this last chapter, the writer presents conclusion and suggestions 

based on the result of this research. 

 

A. Conclusion 

The analysis of the data both of experiment and control 

groups, show  that the value of tcalculation (4.94) is higher than the 

value of ttable (1.67)  at the significance level 5%. Thus, the null 

hypothesis (H0) was rejected and the alternative hypothesis (Ha) 

was accepted. It means that there was a significant difference 

between students‟ essay writing in narrative text with Proccess 

Approach and students‟ essay writing in narrative text without 

Proccess Approach. It can be concluded that Proccess Approach 

influenced students‟ essay writing at 11th grade students of SMAN 5 

Tangerang Selatan. 

 

B. Suggestions 

The writer would like to give some suggestion, as follows: 

1. School 

  The school should provide some events or 

training especially in English course to support the 
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learning and teaching process and students‟ ability in 

English. 

2. Teacher 

  The teacher should give something creative and 

innovative in teaching writing in order to motivated 

students to write well and seriously. Besides that the 

teacher can be use Proccess Approach in teaching 

writing especially in writing essay. 

  English teachers of Senior High School should 

ask their students to practice writing more, particularly in 

essay narrative text. Essay narrative text instructions and 

guidance develop words, phrases, and sentences into 

paragraph. 

3. Students 

  The students should have good motivation in 

learning English especially in writing. They should more 

focus in learning, do what the teacher instructed, and to 

make sure in their mind that writing is easy to do. 

4. Other Researchers 

  The Proccess Approach can be used as 

alternative approach in teaching writing. The writer has 

conducted the research using Proccess Approach in 

writing skill. This research hopefully can be used as 



 

 

reference for helping other researchers in conducting the 

research and they can try Proccess Approach not only in 

writing skill but also in other skills. 
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APPENDIX 1 

RENCANA PELAKSANAAN PEMBELAJARAN (RPP) 

 

Nama Sekolah : SMA/MA Negeri 5 Tangerang Selatan 

Mata Pelajaran  :  Bahasa Inggris 

Kelas/Semester :  XI IPA 1 / 1 / Experiment Class 

Alokasi Waktu :  4 x 45 menit ( 2x pertemuan ) 

Topik Pembelajaran : Narrative Text , Writing Process, Writing 

Process in Essay 

Pertemuan Ke : 

 

A. Standar Kompetensi 

 Menulis 

 Mengungkapkan makna dalam teks tulis fungsional pendek dan esei 

sederhana, report, narrative dan analytical exposition dalam konteks 

kehidupan sehari-hari. 

 

B. Kompetensi Dasar 

6.2. Mengungkapkan makna dan langkah retorika dalam  esei 

dengan menggunakan ragam bahasa tulis secara akurat, lancar 

dan berterima dalam konteks kehidupan sehari-hari dalam teks 

berbentuk: narrative. 

 

C. Indikator Pencapaian Kompetensi 

Indikator Pencapaian Kompetensi 
Nilai Budaya Dan  

Karakter Bangsa 

 Mengidentifikasi  makna dalam teks tulis 
narrative 

Religius, jujur, toleransi, disiplin, kerja 

keras, mandiri, demokratis, rasa ingin 

tahu, semangat kebangsaan, cinta tanah 

air, menghargai prestasi, bersahabat, 

cinta damai, gemar membaca, peduli 

lingkungan, peduli sosial, tanggung jawab, 

mandiri 

 Mengidentifikasi langkah-langkah retorika 
dalam wacana: narrative  

 

 

 

D. Tujuan Pembelajaran 
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Pada akhir pembelajaran siswa dapat : 

 Mengidentifikasi langkah-langkah retorika dalam wacana: 
Narrative 

 Mampu menulis dengan kaidah penulisan yang baik dan benar 
 Mampu membuat tulisan narrative dalam bentuk essay dengan 

baik 
 

 

E. Materi Pokok 

Teks tertulis berbentuk narrative: 

 

Cinderella 

Once upon a time there was a girl called Cinderella. Cinderella is lived 

happily with her mother and father until her mother died. Feel that Cinderella 

needs a mother figure in her life. Cinderella‟s father remarries to a woman who 

has two daughters of her own. Unfortunately, Cinderella‟s father dies and she 

lived only with her stepmother and stepsisters. They were very bossy. She had to 

do all the housework. One day on invitation to the hall come to the family. The 

king invited for all the eligible ladies in the kingdom so as to find Prince a wife. 

Her stepsister would not let her go. Cinderella was sad. The stepsister went to 

the hall without her. 

Fortunately, the fairy Godmother came and helped her to get to the hall 

with the wave of magic wand.  Helped prepared Cinderella for the hall. The fairy 

does warm her that is magic will end at a stroke of midnight. So she must leave 

the hall before then. At the hall all people surprised when Cinderella arrived. And 

then the prince invited Cinderella to dance. He fell in love with her.  

All of a sudden, the clock star to chime that is a midnight. Cinderella 

hastily runs away, dropped a glass slipper as she does so. Cinderella escapes, 

with nothing from the night left, except from the other glass slipper, which had not 

changed back. Prince Charming orders his love to be found by means of the odd 

shoe, and the Grand Duke is sent around the land getting every girl in the land to 

try on the glass slipper to see if it fits.  



 

81 
 

Eventually the Grand Duke reaches the residence of Cinderella, but she is 

nowhere to be seen. The stepsisters frantically try to get the glass slipper to fit so 

as to wed royalty, but compatible nothing that. The Grand Duke is about to leave 

as Cinderella finally appears. He orders the messenger to bring forth the glass 

slipper, yet the stepmother in a last minute attempt to prevent her stepdaughter 

from better things, causes the messenger to trip, thus broken the fragile shoe into 

pieces. Yet the arrogant woman hadn‟t betted on Cinderella produced the other 

glass slipper, which fits into Cinderella foot perfectly. 

Very soon, wedding bells ring, and Cinderella married her prince, and they live 

happily ever after.  

F. Metode Pembelajaran/Teknik:  

- 2 cycles  4 stages ( Building Knowledge of Field, Modeling of Text, 
Joint Construction of Text, Independent Construction of Text). 

- Proccess Approach 

 

G. Strategi Pembelajaran 

 

Tatap Muka Terstruktur Mandiri 

 Bertanya jawab tentang 
isi cerita (karakter, 
setting, plot) yang 
sudah dibaca, ditonton, 
dan/atau didengar. 

 Membahas unsur dan 
langkah retorika dalam 
teks naratif. 

 Membahas kesulitan 
yang dihadapi siswa 
dalam melakukan 
kegiatan terstruktur dan 
mandiri. 

 

 Dengan kelompok 
belajarnya, siswa diberi 
tugas untuk melakukan hal-
hal berikut, dan melaporkan 
setiap kegiatan kepada 
guru, a.l. tentang tempat, 
siapa saja yang datang, 
kesulitan yang dihadapi. 

 Bertanya jawab tentang isi 
cerita (karakter, setting, 
plot) yang sudah dibaca, 
ditonton, dan/atau didengar 
dengan kelompok 
belajarnya 

 Membahas unsur dan 
langkah retorika dalam teks 
naratif. 
 

 Siswa melakukan 
berbagai kegiatan terkait 
dengan wacana 
berbentuk naratif di luar 
tugas tatap muka dan 
terstruktur yang diberikan 
guru. 

 Siswa mengumpulkan 
setiap hasil kerja dalam 
tulisan mentah, dan 
melaporkan hal-hal yang 
sudah diperoleh serta 
kesulitan yang dihadapi 
secara rutin kepada guru. 

 

 

Langkah-langkah Kegiatan Pembelajaran 
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Pertemuan 1 

1. Buiding Knowledge of Field 

 Greetings 
 Calling the roll 
 Menyampaikan langkah-langkah dalam proses menulis 
 Menyampaikan langkah-langkah dalam menulis essay 
 Menyampaikan generic structure of narrative text 

2. Modeling of Text 

 Siswa membaca teks tulis narrative: Cinderella 
 Mengidentifikasi urutan kejadian dalam teks 
 Menemukan struktur teks/langkah retorika dalam teks 
 Mengidentifikasi ciri-ciri kebahasaan dalam teks 

 

Pertemuan 2 

1. Joint  Construction of Text 

 Dalam kelompok, siswa membuat teks narasi tentang Cinderella. 
 Siswa diminta mencari kata-kata kunci dari cerita yang akan 

disampaikan kelompok tersebut. 
Key words : once upon a time, a prince, a princess, a witch, etc. 

 Dalam kelompok siswa diminta untuk mendiskusikan plot atau alur 
cerita kisah Cinderella yang akan disampaikan .  

Setiap kelompok mempresentasikan hasil diskusi dikelompoknya 

2. Independent Construction of Text 

 Siswa menulis sebuah teks narasi tentang Cinderella 
 Siswa menulis draft teks terlebih dahulu 
 Siswa melakukan revisi atas draft  tersebut 
 Siswa mengembangkan draft teks yang telah dibuat agar menjadi 

sebuah teks narasi yang utuh 

 

H. Sumber/Bahan/Alat 

1. Buku teks :  
2. Script monolog berbentuk  narratives 

 

I. Penilaian  

 
I. Indikator, Teknik, Bentuk, dan Contoh. 

 

 Indikator Teknik Bentuk Contoh 
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No. 

 

1.  

 

 

 

 

 

 

 

 

 

 

 

Membuat teks 

sederhana 

berbentuk  

narrative 

Tes Tulis dan 

Unjuk Kerja 

 

 

 

 

Essay 

berstruktur, 

dan Menulis 

compose a 

narrative text 

based on the 

topic “cinderella 

 

II. Instrumen  Penilaian 
 

Scale for Assessing the Students’ Writing NarrativeText 

Scoring Element Scale Quality Description 

 

 

 

 

 

 

 

30 – 27 Excellent to Very 

Good 

Knowledge – substantive – 

thorough development of 

thesis – relevant to assigned 

topic. 

26 – 22 Good to Average Some knowledge of subject 

– adequate range – limited 

development of thesis – 

mostly relevant to topic, but 

lack detail. 

21 – 17 Fair to Poor Limited knowledge of subject 
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Content – little substance – 

inadequate development of 

topic. 

16 – 13 Very Poor Does not show knowledge of 

subject – non substantive – 

non pertinent – OR not 

enough to evaluate. 

 

 

 

 

 

 

 

 

Organization 

20 – 18 Excellent to Very 

Good 

Fluency expression – ideas 

clearly stated / supported – 

succinct – well organized – 

logical sequencing – 

cohesive. 

17 – 14 Good to Average Somewhat choppy – loosely 

organized but main ideas 

stand out – limited support – 

logical but incomplete 

sequencing. 

13 – 10 Fair to Poor Non fluent – ideas confused 

or disconnected – lacks 

logical sequencing and 

development. 

9 – 7 Very Poor Does not communicates – 

no organization – or not 

enough to evaluate. 

 

 

 

 

 

 

 

 

20 – 18 Excellent to Very 

Good 

Sophisticated range – 

effective word / idioms 

choice and usage – word 

form mastery – appropriate 

register. 

17 – 14 Good to Average Adequate range – 

occasional errors of word / 

idiom form, choice, usage – 

meaning confused or 

obscured. 

13 – 10 Fair to Poor Limited range, frequent 

errors of word / idiom form, 

choice, usage – meaning 
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Vocabulary 

confused or obscured. 

9 – 7 Very Poor Essentially translation – little 

knowledge of English 

vocabulary, idioms, word 

form – OR not enough to 

evaluate. 

 

 

Language Use 

25 – 22 Excellent to Very 

Good 

Effective complex 

constructions – few error of 

agreement, tense, number, 

word order / function, 

articles, pronouns, 

preposition. 

21 – 18 Good to Average Effective but simple 

constructions – several error 

of agreement, tense, 

number, word order / 

function, articles, pronouns, 

preposition but meaning 

seldom obscured. 

17 – 11 Fair to Poor Major problems in simple / 

complex construction – 

frequent error of negation, 

agreement, tense, number 

word order / function, 

articles, pronouns, 

preposition and/or 

fragments, run-ons, 

deletions – meaning 

confused of obscured. 

10 – 5 Very Poor Virtually mastery of sentence 

construction rules – 

dominated by error – does 

not communicate – OR not 

enough to evaluate. 

Mechanics 5 Excellent to Very 

Good 

Demonstrates mastery of 

conventions – few error of 

spelling, punctuation, 

capitalization, paragraphing. 
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4 Good to Average Occasional errors of 

spelling, punctuation, 

capitalization, paragraphing 

but meaning not obscured. 

3 Fair to Poor Frequent error of spelling, 

punctuation, capitalization, 

paragraphing, poor hand 

writing – meaning confused 

or obscured. 

2 Very Poor By error of spelling,No 

mastery conventions – 

dominated punctuation, 

capitalization, paragraphing, 

handwriting illegible – OR 

not enough to evaluate.  

Source: Assesing Writing (Weigle, 2012:116) 

SCORING: 

Content: _ + Organization _ + Vocabulary: _ + Language Use: _ + 

Mechanics: _ = (TOTAL SCORE) 

After the calculation, total score werecategorized based on the 

following table: 

Categorization Score 

EXECELLENT 90 – 80 

GOOD 80 -70 

FAIR 70 – 60 

POOR 60 – 50 
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      Tangerang Selatan, Januari 2018 

 

Mengetahui, 

Guru Mata Pelajaran Bahasa Inggris,   Peneliti, 

 

 

 

Mrs. Dupiah, S.Pd      Iskandar Balad 
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APPENDIX 2 

RENCANA PELAKSANAAN PEMBELAJARAN (RPP) 

 

Nama Sekolah : SMA/MA Negeri 5 Tangerang Selatan 

Mata Pelajaran  :  Bahasa Inggris 

Kelas/Semester :  XI IPA 2 / 1 / Controlled Class 

Alokasi Waktu :  4 x 45 menit ( 2x pertemuan ) 

Topik Pembelajaran : Narrative Text , Writing Process, Writing 

Process in Essay 

Pertemuan Ke : 

 

A. Standar Kompetensi 

 Menulis 

 Mengungkapkan makna dalam teks tulis fungsional pendek dan esei 

sederhana, report, narrative dan analytical exposition dalam konteks 

kehidupan sehari-hari. 

 

B. Kompetensi Dasar 

6.2. Mengungkapkan makna dan langkah retorika dalam  esei 

dengan menggunakan ragam bahasa tulis secara akurat, lancar 

dan berterima dalam konteks kehidupan sehari-hari dalam teks 

berbentuk: narrative. 

 

C. Indikator Pencapaian Kompetensi 

Indikator Pencapaian Kompetensi 
Nilai Budaya Dan  

Karakter Bangsa 

 Mengidentifikasi  makna dalam teks tulis 
narrative 

Religius, jujur, toleransi, disiplin, kerja 

keras, mandiri, demokratis, rasa ingin 

tahu, semangat kebangsaan, cinta tanah 

air, menghargai prestasi, bersahabat, 

cinta damai, gemar membaca, peduli 

lingkungan, peduli sosial, tanggung jawab, 

mandiri 

 Mengidentifikasi langkah-langkah retorika 
dalam wacana: narrative  
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D. Tujuan Pembelajaran 

Pada akhir pembelajaran siswa dapat : 

 Mengidentifikasi langkah-langkah retorika dalam wacana: 
Narrative 

 Mampu menulis dengan kaidah penulisan yang baik dan benar 
 Mampu membuat tulisan narrative dalam bentuk essay dengan 

baik 
 

 

E. Materi Pokok 

Teks tertulis berbentuk narrative: 

 

Cinderella 

Once upon a time there was a girl called Cinderella. Cinderella is lived 

happily with her mother and father until her mother died. Feel that Cinderella 

needs a mother figure in her life. Cinderella‟s father remarries to a woman who 

has two daughters of her own. Unfortunately, Cinderella‟s father dies and she 

lived only with her stepmother and stepsisters. They were very bossy. She had to 

do all the housework. One day on invitation to the hall come to the family. The 

king invited for all the eligible ladies in the kingdom so as to find Prince a wife. 

Her stepsister would not let her go. Cinderella was sad. The stepsister went to 

the hall without her. 

Fortunately, the fairy Godmother came and helped her to get to the hall 

with the wave of magic wand.  Helped prepared Cinderella for the hall. The fairy 

does warm her that is magic will end at a stroke of midnight. So she must leave 

the hall before then. At the hall all people surprised when Cinderella arrived. And 

then the prince invited Cinderella to dance. He fell in love with her.  

All of a sudden, the clock star to chime that is a midnight. Cinderella 

hastily runs away, dropped a glass slipper as she does so. Cinderella escapes, 

with nothing from the night left, except from the other glass slipper, which had not 

changed back. Prince Charming orders his love to be found by means of the odd 
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shoe, and the Grand Duke is sent around the land getting every girl in the land to 

try on the glass slipper to see if it fits.  

Eventually the Grand Duke reaches the residence of Cinderella, but she is 

nowhere to be seen. The stepsisters frantically try to get the glass slipper to fit so 

as to wed royalty, but compatible nothing that. The Grand Duke is about to leave 

as Cinderella finally appears. He orders the messenger to bring forth the glass 

slipper, yet the stepmother in a last minute attempt to prevent her stepdaughter 

from better things, causes the messenger to trip, thus broken the fragile shoe into 

pieces. Yet the arrogant woman hadn‟t betted on Cinderella produced the other 

glass slipper, which fits into Cinderella foot perfectly. 

Very soon, wedding bells ring, and Cinderella married her prince, and they live 

happily ever after.  

F. Metode Pembelajaran/Teknik:  

- 2 cycles  4 stages ( Building Knowledge of Field, Modeling of Text, 
Joint Construction of Text, Independent Construction of Text). 

 

G. Strategi Pembelajaran 

 

Tatap Muka Terstruktur Mandiri 

 Bertanya jawab tentang 
isi cerita (karakter, 
setting, plot) yang 
sudah dibaca, ditonton, 
dan/atau didengar. 

 Membahas unsur dan 
langkah retorika dalam 
teks naratif. 

 Membahas kesulitan 
yang dihadapi siswa 
dalam melakukan 
kegiatan terstruktur dan 
mandiri. 

 

 Dengan kelompok 
belajarnya, siswa diberi 
tugas untuk melakukan hal-
hal berikut, dan melaporkan 
setiap kegiatan kepada 
guru, a.l. tentang tempat, 
siapa saja yang datang, 
kesulitan yang dihadapi. 

 Bertanya jawab tentang isi 
cerita (karakter, setting, 
plot) yang sudah dibaca, 
ditonton, dan/atau didengar 
dengan kelompok 
belajarnya 

 Membahas unsur dan 
langkah retorika dalam teks 
naratif. 
 

 Siswa melakukan 
berbagai kegiatan terkait 
dengan wacana 
berbentuk naratif di luar 
tugas tatap muka dan 
terstruktur yang diberikan 
guru. 

 Siswa mengumpulkan 
setiap hasil kerja dalam 
tulisan mentah, dan 
melaporkan hal-hal yang 
sudah diperoleh serta 
kesulitan yang dihadapi 
secara rutin kepada guru. 
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Langkah-langkah Kegiatan Pembelajaran 

Pertemuan 1 

1. Buiding Knowledge of Field 

 Greetings 
 Calling the roll 
 Menyampaikan langkah-langkah dalam proses menulis 
 Menyampaikan langkah-langkah dalam menulis essay 
 Menyampaikan generic structure of narrative text 

2. Modeling of Text 

 Siswa membaca teks tulis narrative: Cinderella 
 Mengidentifikasi urutan kejadian dalam teks 
 Menemukan struktur teks/langkah retorika dalam teks 
 Mengidentifikasi ciri-ciri kebahasaan dalam teks 

 

Pertemuan 2 

1. Joint  Construction of Text 

 Dalam kelompok, siswa membuat teks narasi tentang Cinderella. 
 Siswa diminta mencari kata-kata kunci dari cerita yang akan 

disampaikan kelompok tersebut. 
Key words : once upon a time, a prince, a princess, a witch, etc. 

 Dalam kelompok siswa diminta untuk mendiskusikan plot atau alur 
cerita kisah Cinderella yang akan disampaikan .  

Setiap kelompok mempresentasikan hasil diskusi dikelompoknya 

2. Independent Construction of Text 

 Siswa menulis sebuah teks narasi tentang Cinderella 

 

H. Sumber/Bahan/Alat 

1. Buku teks :  
2. Script monolog berbentuk  narratives 

 

I. Penilaian  

 
I. Indikator, Teknik, Bentuk, dan Contoh. 

 

 

No. 
Indikator Teknik Bentuk Contoh 
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1.  

 

 

 

 

 

 

 

 

 

 

 

Membuat teks 

sederhana 

berbentuk  

narrative 

Tes Tulis dan 

Unjuk Kerja 

 

 

 

 

Essay 

berstruktur, 

dan Menulis 

compose a 

narrative text 

based on the 

topic “cinderella 

 

II. Instrumen  Penilaian 
 

Scale for Assessing the Students’ Writing NarrativeText 

Scoring Element Scale Quality Description 

 

 

 

 

 

 

 

30 – 27 Excellent to Very 

Good 

Knowledge – substantive – 

thorough development of 

thesis – relevant to assigned 

topic. 

26 – 22 Good to Average Some knowledge of subject 

– adequate range – limited 

development of thesis – 

mostly relevant to topic, but 

lack detail. 

21 – 17 Fair to Poor Limited knowledge of subject 

– little substance – 

inadequate development of 
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Content topic. 

16 – 13 Very Poor Does not show knowledge of 

subject – non substantive – 

non pertinent – OR not 

enough to evaluate. 

 

 

 

 

 

 

 

 

Organization 

20 – 18 Excellent to Very 

Good 

Fluency expression – ideas 

clearly stated / supported – 

succinct – well organized – 

logical sequencing – 

cohesive. 

17 – 14 Good to Average Somewhat choppy – loosely 

organized but main ideas 

stand out – limited support – 

logical but incomplete 

sequencing. 

13 – 10 Fair to Poor Non fluent – ideas confused 

or disconnected – lacks 

logical sequencing and 

development. 

9 – 7 Very Poor Does not communicates – 

no organization – or not 

enough to evaluate. 

 

 

 

 

 

 

 

 

 

20 – 18 Excellent to Very 

Good 

Sophisticated range – 

effective word / idioms 

choice and usage – word 

form mastery – appropriate 

register. 

17 – 14 Good to Average Adequate range – 

occasional errors of word / 

idiom form, choice, usage – 

meaning confused or 

obscured. 

13 – 10 Fair to Poor Limited range, frequent 

errors of word / idiom form, 

choice, usage – meaning 

confused or obscured. 
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Vocabulary 

9 – 7 Very Poor Essentially translation – little 

knowledge of English 

vocabulary, idioms, word 

form – OR not enough to 

evaluate. 

 

 

Language Use 

25 – 22 Excellent to Very 

Good 

Effective complex 

constructions – few error of 

agreement, tense, number, 

word order / function, 

articles, pronouns, 

preposition. 

21 – 18 Good to Average Effective but simple 

constructions – several error 

of agreement, tense, 

number, word order / 

function, articles, pronouns, 

preposition but meaning 

seldom obscured. 

17 – 11 Fair to Poor Major problems in simple / 

complex construction – 

frequent error of negation, 

agreement, tense, number 

word order / function, 

articles, pronouns, 

preposition and/or 

fragments, run-ons, 

deletions – meaning 

confused of obscured. 

10 – 5 Very Poor Virtually mastery of sentence 

construction rules – 

dominated by error – does 

not communicate – OR not 

enough to evaluate. 

Mechanics 5 Excellent to Very 

Good 

Demonstrates mastery of 

conventions – few error of 

spelling, punctuation, 

capitalization, paragraphing. 

4 Good to Average Occasional errors of 

spelling, punctuation, 
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capitalization, paragraphing 

but meaning not obscured. 

3 Fair to Poor Frequent error of spelling, 

punctuation, capitalization, 

paragraphing, poor hand 

writing – meaning confused 

or obscured. 

2 Very Poor By error of spelling,No 

mastery conventions – 

dominated punctuation, 

capitalization, paragraphing, 

handwriting illegible – OR 

not enough to evaluate.  

Source: Assesing Writing (Weigle, 2012:116) 

SCORING: 

Content: _ + Organization _ + Vocabulary: _ + Language Use: _ + 

Mechanics: _ = (TOTAL SCORE) 

After the calculation, total score werecategorized based on the 

following table: 

Categorization Score 

EXECELLENT 90 – 80 

GOOD 80 -70 

FAIR 70 – 60 

POOR 60 – 50 

 

 

Tangerang Selatan, Januari 2018 
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Mengetahui, 

Guru Mata Pelajaran Bahasa Inggris,   Peneliti, 

 

 

 

Mrs. Dupiah, S.Pd      Iskandar Balad 
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APPENDIX 3 

POST-TEST INSTRUMENT 

 

Post-test 

Name :  

Class : 

 

Write a narrative text about Cinderella by your own idea! 

Tulislah teks narrative tentang Cinderella berdasarkan ide kalian masing-

masing! 

 

Tittle: _____________________________________________________ 

 

___________________________________________________________ 

___________________________________________________________ 

___________________________________________________________ 

___________________________________________________________ 

___________________________________________________________ 

___________________________________________________________ 

___________________________________________________________ 

___________________________________________________________ 

___________________________________________________________ 

___________________________________________________________ 

___________________________________________________________ 

___________________________________________________________ 

___________________________________________________________ 
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APPENDIX 4 

POST-TEST RESULT OF EXPERIMENTAL CLASS 
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APPENDIX 5 

POST-TEST RESULT OF CONTROLLED CLASS 
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APPENDIX 6 

FREQUENCY DISTRIBUTION OF POST-TEST  

(EXPERIMENTAL AND CONTROL CLASS) NORMALITY TESTING 

Frekuensi Kelas Eksperimen 

Statistics 

  nilai post test 

kelas 

eksperimen kategori nilai 

N Valid 36 36 

Missing 0 0 
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Tabel Frekuensi Kelas Eksperimen 

nilai post test kelas eksperimen 

  

Frequency Percent Valid Percent 

Cumulative 

Percent 

Valid 63 1 2.8 2.8 2.8 

64 1 2.8 2.8 5.6 

66 1 2.8 2.8 8.3 

69 1 2.8 2.8 11.1 

70 1 2.8 2.8 13.9 

71 2 5.6 5.6 19.4 

72 2 5.6 5.6 25.0 

74 3 8.3 8.3 33.3 

75 3 8.3 8.3 41.7 

76 2 5.6 5.6 47.2 

77 3 8.3 8.3 55.6 

78 1 2.8 2.8 58.3 

80 2 5.6 5.6 63.9 

83 1 2.8 2.8 66.7 

84 2 5.6 5.6 72.2 

86 1 2.8 2.8 75.0 

87 3 8.3 8.3 83.3 

88 2 5.6 5.6 88.9 

90 4 11.1 11.1 100.0 

Total 36 100.0 100.0  
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kategori nilai 

  

Frequency Percent Valid Percent 

Cumulative 

Percent 

Valid excellent 15 41.7 41.7 41.7 

good 17 47.2 47.2 88.9 

fair 4 11.1 11.1 100.0 

Total 36 100.0 100.0  

 

Frekuensi Kelas Kontrol 

Statistics 

  nilai post test 

kelas kontrol kategori nilai 

N Valid 39 39 

Missing 0 0 
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Tabel Frekuensi Kelas Kontrol 

nilai post test kelas kontrol 

  

Frequency Percent Valid Percent 

Cumulative 

Percent 

Valid 50 1 2.6 2.6 2.6 

51 1 2.6 2.6 5.1 

52 1 2.6 2.6 7.7 

54 1 2.6 2.6 10.3 

57 1 2.6 2.6 12.8 

58 6 15.4 15.4 28.2 

59 2 5.1 5.1 33.3 

60 1 2.6 2.6 35.9 

62 1 2.6 2.6 38.5 

63 1 2.6 2.6 41.0 

65 3 7.7 7.7 48.7 

66 1 2.6 2.6 51.3 

69 2 5.1 5.1 56.4 

70 2 5.1 5.1 61.5 

71 1 2.6 2.6 64.1 

72 1 2.6 2.6 66.7 

74 1 2.6 2.6 69.2 

77 4 10.3 10.3 79.5 

78 1 2.6 2.6 82.1 

79 2 5.1 5.1 87.2 

81 1 2.6 2.6 89.7 

83 2 5.1 5.1 94.9 

88 2 5.1 5.1 100.0 

Total 39 100.0 100.0  
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kategori nilai 

  

Frequency Percent Valid Percent 

Cumulative 

Percent 

Valid excellent 5 12.8 12.8 12.8 

good 12 30.8 30.8 43.6 

fair 9 23.1 23.1 66.7 

poor 13 33.3 33.3 100.0 

Total 39 100.0 100.0  
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APPENDIX 7 

HOMOGENEITY OF POST-TEST 

 

Test of Homogeneity of Variances 

nilai post test    

Levene Statistic df1 df2 Sig. 

5.076 1 73 .027 
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APPENDIX 8 

PHOTOS IN RESEARCH 

 

(Photo 1: Controlled Class) 

 

(Photo 2: Experiment Class) 
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APPENDIX 9 

TABLE T 
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APPENDIX 10 

LEMBAR NONTON SIDANG 
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APPENDIX 11 

LEMBAR KONSULTASI SKRIPSI 
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APPENDIX 12 

SURAT KETERANGAN PERMOHONAN PENELITIAN 
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APPENDIX 13 

SURAT KETERANGAN PENELITIAN MAHASISWA 
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APPENDIX 14 
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